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My wife’s father was an Adventist preacher.
While she and I were courting, one of his
female parishioners took me aside and ad-
monished me very seriously that no math-

ematicians would ever get to heaven! 
By contrast, much of what initially attracted me to

mathematics appeared in Uriah Smith’s Daniel and the Rev-
elation, which showed how the events of history fit like jig-
saw puzzle pieces into carefully calculated time prophecies.
The first great Adventist disappointment happened be-
cause early calendar makers miscalculated the end date
for the 2300-year time period. It took mathematically
savvy believers to discover the error.

As teachers of mathematics, it is our God-given re-
sponsibility to cajole, encourage, drive, insist, and force
(if possible) our students to think. Peter encourages us
to be able to give “to everyone who asks you a reason for
the hope that is in you.”1 Reasons that were valid in the
last millennium do not necessarily persuade young peo-
ple today. More than ever before, we need to “train young
people to be thinkers, and not mere reflectors of other
people’s thought.”2 Two great ways to train the mind are
through the study of the Bible and of mathematics.

As far back as 600 B.C., Thales insisted that results in
mathematics not be accepted unless they could be
proved.3 Today, much of what is passed off as math is wa-
tered down, diluted, and polluted by cultural, societal,
and political pressures. It is our God-given responsibility
to see that students master the basics of mathematics that
transcend language, culture, race, and national heritage. 

“Higher than the highest human thought can reach is
God’s ideal for His children”4 is the great ideal that we

must strive for. Attaining the ideal is not easy. Articles in
the special section of this issue stress various facets that,
we hope, will provide ideas that will improve your tech-
niques and abilities in communicating mathematics to
your students. Since nowadays, mathematics is almost
universally regarded as difficult, we need to use history,
culture, religion, patriotism, sports, literature, romance,
and everything else we can muster as motivation and im-
peratives for excelling in mathematics. 

I had a teacher in one of my classes tell me this past
spring, “When I started your Concepts of Mathematics
class, I feared and dreaded mathematics. You helped me
see that I could teach mathematics. Now my 4th graders
beg me to let them do math!” 

Authors Nugent and Moore give us some practical
strategies that teachers can use in the classroom. Sharilyn
Horner offers a list of what she wishes students entering
college knew on arrival.

Cathleen Duffy reviews the literature on the great
strides that can be achieved by peer tutoring in math.
Marion Prince offers insights into the Common Core
State Standards for mathematics that have been incorpo-
rated into the latest North American Division K-12 math
curriculum. Murray Cox addresses gender issues and
mathematics. 

Math has long been regarded as one of the 3 R’s! As
Adventist teachers, let’s replace the 3 R’s with the 4 R’s:
Reading, ’Riting, ’Rithmetic, and Religion. Many promi-
nent mathematicians of former years were deeply spiri-
tual. This side of them is consistently downplayed by
many of their biographers. I discuss a few of their expe-
riences in my article on Mathematical Vignettes. 
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Each of these articles in this issue is
meant to inspire and encourage you as
you lead students into the adventure of
mathematics.
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