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o address the challenges and 
problems faced by our educa-
tional institutions in pan-
demic and post-pandemic 
times, we as Seventh-day Ad-

ventist educators will have to regu-
larly reinvent ourselves. To remain 
relevant in a society that is constantly 
transforming, we will need to update 
our knowledge, pursue professional 
development, learn new skills, and be 
creative. These behaviors will be es-

sential to being relevant in the “new 
normal.”  

In this increasingly digital society, 
rife with social, political, economic, 
and cultural instabilities, education 
acquires greater relevance because of 
its emphasis on nurturing and devel-
oping citizens who are committed to 
the wellbeing of others and the im-
provement of society. Specifically, this 
requires an education that, as Ellen 
White1 wrote, encompasses the whole 
human being throughout his or her 
entire period of existence, and ensures 
the harmonious development of physi-

cal, intellectual, spiritual, and social 
faculties. 

Thus, Adventist educators must in-
tentionally pursue opportunities for 
continuous education to learn how 
best to meet the needs of students and 
the requirements of various governing 
bodies (e.g., governments and accred-
iting agencies). Educators must be 
willing to reinvent themselves as they 
serve in rapidly changing societies. 
About the times in which she lived, 
Ellen White wrote that “the opportuni-
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ties for coming in contact with men 
and women of all classes and of many 
nationalities, are much greater than in 
the days of Israel.”2 And, more so 
today, even with quarantine and social 
distancing, we have an array of oppor-
tunities due to advances in digital 
communication and technology.  

Societies Facing Critical Conditions 
Seismic social changes typically 

occur after major events such as wars, 
economic crises, technological ad-
vances, and plagues, also known as 
accelerators of the future or of his -
tory.3 At the beginning of the 21st cen-
tury, economists declared that society 
had entered the Fourth Industrial Rev-
olution (or Industry 4.0),4 and hypoth-
esized that digital transformation 
would be the primary cause of 
change,5 but its impact on society had 
not yet been felt in a significant way.  

In the social sciences, the concept 
of Education 4.0 appeared. Its focus 
centered on the use of information 
and communication technologies 
(ICT)—defined as “all devices, net-
working components, applications 
and systems that combined allow 
people and organizations (i.e., busi-
nesses, nonprofit agencies, govern-
ments and criminal enterprises) to 
interact in the digital world”6—to de-
velop competencies that serve Indus-
try 4.0.7 However, many were 
skeptical that, in the short term, this 
concept would become dominant in 
society.  

However, since March 11, 2020, 
when the World Health Organization 
(WHO) recognized the emergence of a 
significant accelerator of history, now 
known as the COVID-19 pandemic,8 
societies worldwide have been under-
going significant changes that are put-
ting the infrastructure of governments, 
institutions, and companies to the 
test. Social behaviors have been de-
fined by isolation and social distanc-
ing.9 Commercial interchange has 
suffered a slowdown in its different 
modalities, paralyzing the production 
of goods and services, and conse -
quently economic growth.10 In 2020, 
the International Monetary Fund 

(IMF) predicted a drastic contraction 
of the world economy by 5.2 percent 
for 2020, which would have made it 
the worst recession since World War 
II.11 However, the greatest impact has 
been the loss of lives, mainly of older 
adults and those with chronic diseases 
and pre-existing conditions,12 though 
an increase in the number of deaths in 
young people has recently been ob-
served.13 

and educational spheres.15 Writing 
about the time in which she lived, 
Ellen White said, “The present is a 
time of overwhelming interest to all 
living. Rulers and statesmen, men 
who occupy positions of trust and au-
thority, thinking men and women of 
all classes, have their attention fixed 
upon the events taking place about 
us,”16 and the same can be said of the 
time in which we now live. 

 
Education Confronted With New Real-
ities 

The impact upon and crises gener-
ated in education have been substan-
tial because to prevent the spread of 
contagion, educational institutions 
largely suspended their in-person ac-
tivities. Initially, education was practi-
cally paralyzed, because most 
students were not able to attend 
school in person17; however, despite 
this challenge, many schools were 
able to reorganize using a variety of 
digital platforms, and utilizing 
strategies such as delivering learning 
packets to homes or tutoring students 
by telephone. Yet, despite these inter-
ventions, the prolonged closure of 
educational institutions will continue 
to cause not only short-term learning 
losses,18 but also future difficulties re-
lated to the formation of human cap-
ital. During the onset of the pandemic, 
many students were unable to con-
tinue their education, and many ex-
perienced the loss of professional, 
employment, and economic opportu-
nities.19 

The global network of schools and 
institutions supported by the Seventh-
day Adventist Church, which follow 
the mission established by the Creator 
and seek to achieve academic excel-
lence, faced the same challenges and 
experienced similar negative impacts. 
Administrators and teachers sought to 
implement a variety of actions to over-
come the impact of this crisis, main-
tain quality standards, and thus 
continue to be relevant in their envi-
ronment.  

Although the pandemic has forced 
society and education to adapt to nu-
merous challenges, the most impor-
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For these reasons, we hear phrases 
such as: “Life after the pandemic will 
be different” or “the world will not be 
as it was before,” which reflect the 
impact that COVID-19 has had on so-
cieties worldwide.14 Definitely, the 
world is not, nor will it be, the same; 
and we are not referring only to 
health problems due to the pandemic, 
but also to the crises generated in the 
social, emotional, political, financial, 
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• Meaningful learning in virtual en-
vironments. Even for those who had 
the opportunity to access virtual-
learning environments (VLE), the 
adaptation process necessary to attain 
meaningful learning was not imple-
mented in a consistent way. Although 
intrinsically motivated or technically 
and emotionally skilled students 
found that they could learn in these 
environments, vulnerable groups 
struggled to learn independently. The 
latter will probably need reinforce-
ment of knowledge and skills when 
face-to-face learning resumes. 

• Screen time concerns. Experts 
have expressed concerns about young 
children’s increasing screen time. Ac-
cording to Poole-Boykin, quoted by 
García-Bullé,25 screen time should be 
one to two hours a day for elementary 
students, two to three hours for high 
school students, and three to four 
hours for college students. The “over-
time on the screen”—which includes 
time spent on entertainment and non-
school-related viewing—will have a 
significant impact26 on students, espe-
cially if a good portion of those hours 
are spent on effective learning and 
homework. 

• Increase of infoxication (e.g., in-
formation overload). Due to the in-
creased use of the Internet and social 
media, the crisis has aggravated the 
likelihood of information overload, 
called infoxication.27 When this oc-
curs, people have trouble adequately 
processing or understanding the del-
uge of information they encounter in 
their daily lives. 

 
Finding Opportunities During the Pan-
demic and Post-Pandemic 

In general, crises are the best times 
to look for opportunities. In the field 
of education, it is possible to find sev-
eral of them related to the pandemic. 
In the next section, we will list some 
ways to use the lessons learned to im-
prove teaching success. 

Strengthening of Affective Rela-
tionships 

Although virtual environments 
make it difficult for participants to in-
terpret non-verbal aspects of com-
munication such as gestures, facial 
expressions, body posture, eye con-
tact, etc.,28 several studies show that 

tant thing is to take advantage of the 
opportunities presented in these new 
scenarios. Ellen White’s counsel to 
teachers applies to all educators: “If 
you are called to be a teacher, you are 
called to be a learner also. If you take 
upon yourself the sacred responsibility 
of teaching others, you take upon 
yourself the duty of becoming master 
of every subject you seek to teach.”20 

Regardless of the challenges, whether 
in classroom teaching or administra-
tion, educators must pursue opportu-
nities to expand their knowledge base 
for the betterment of the students they 
serve. 

Yet, the challenges are real. Among 
the most relevant ones faced by edu-
cators around the world, including 
those in Adventist educational institu-
tions, are these: 

• Access to information and com-
munication technologies (ICTs) and 
the Internet. In 2020, worldwide, ap-
proximately 3.18 billion people did 
not have access to the Internet, which 
is equivalent to 41 percent of the 
world’s population.21 In addition, 
many educational institutions, tasked 
with developing students’ digital 
skills, do not have an adequate tech-
nological infrastructure.22 Learning in-
equalities in educational institutions 
have tended to worsen during the 
pandemic.  

• Use of information and communi-
cation technologies in the educational 
process. Due to the pandemic, some 
educational institutions were forced to 
change to an emergency mode for 
which they were unprepared, de-
scribed by Hallgarten23 as “online 
face-to-face teaching.” This modality 
does not resemble the previously de-
fined modalities within virtual educa-
tion, because conceptually, the same 
in-person teaching strategy is applied, 
but in the virtual mode. Many edu-
cators were not provided with the 
training or technology tools they 
needed to adapt to the emergency sit-
uation and had to rely on using 
methods that were far from ICT best 
practices for true distance education.24 
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ICTs can facilitate the establishment 
and strengthening of relationships in a 
variety of social environments (home, 
work, and school).29  

Because the pandemic has ex-
panded the opportunity to implement 
a variety of types of effective com-
munication in virtual environments, 
educational institutions, as well as in-
dividual teachers, can establish much 
stronger relationships with those di-
rectly interested and engaged in the 
educational experience.30 For example, 
during the height of the pandemic 
when students and parents were quar-
antined and had more time at home, 
there were opportunities for teachers 
to develop personalized virtual tutor-
ing sessions, conduct virtual wellness 
checks, and pray together with the 
family unit.  

Development of Creative Initia-
tives for Teaching 

In the new online face-to-face mo-
dality using resources such as Zoom 
or Google Classroom or some of the 
many other virtual platforms,31 it is 
possible to implement innovative 
teaching and learning strategies32 or to 
creatively explore already-known 
methodologies, such as inverted or 
flipped classroom; project-based learn-
ing or integrated tasks; cooperative 
learning; gamification; problem-based 
learning; competency-based learning; 
design thinking; and thinking-based 
learning.33 

Digital and Information Literacy 
Technology has proved to be a use-

ful and relevant tool in the current cri-
sis, and for this reason, companies 
and educational institutions are strate-
gically embarking on the process of 
digital transformation.34 

These changes need to focus on de-
veloping and enhancing digital and in-
formation literacy skills. Information 
literacy is the ability to systematize 
relevant data to solve problems or 
make decisions.35 This extends beyond 
the use of computer tools or pro-
grams; it encompasses areas rang-     
ing from knowing how to use a social 
network to sharing and storing doc-
uments in the cloud (cloud comput-
ing).36  

Rethinking the Education Model 
and Updating the Curriculum 

The “online face-to-face” modality 
challenges the traditional model and 
has created new scenarios that funda-
mentally change the educational pro-
cess; this can give students greater 
autonomy and independence and can 
allow them to take charge of their 
own learning.37 However, for this to 
occur, educators must be intentional 

recognize that, due to personal, 
family, or cultural factors, many stu-
dents will find it difficult to engage in 
self-motivated learning and to adapt 
or respond to change. Additionally, 
due to changes in society, educational 
institutions must update curriculum 
models to meet the demands of the 
“new normal,” such as implementing 
a competency-based curriculum using 
interactive methods of instruction. 

Integration of International and 
Intercultural Concepts Through “In-
ternationalization at Home” 

Educators have become more 
aware of the global nature of the 
teaching-learning process, which can 
generate opportunities to strengthen 
students’ knowledge of global and 
local factors that affect their life ex-
periences. Conceptually, this process 
consists of the intentional integration 
of international and intercultural con-
cepts into the formal and informal 
curriculum for all students within in-
stitutional learning settings.39 In the 
formal and informal curriculum, stu-
dents must have opportunities to en-
gage through service, community 
engagement with local cultural or reli-
gious organizations, and connecting 
with peers in other parts of the world 
in diverse virtual classrooms.  

Through the use of ICTs and keep-
ing in mind that Adventist education 
is a worldwide network linked to the 
Seventh-day Adventist Church, it is 
possible to make use of the possibil-
ities of internationalization by sched-
uling academic, social, cultural, and 
spiritual events among the institutions 
of the different countries. Educators 
must have opportunities for ongoing 
training on how to integrate these 
types of experiences into the virtual 
classroom.  

Lifelong Learning: The Best Ap-
proach to Finding New Opportunities 

After the pandemic, in the “new 
normal,” education will continue to 
face unprecedented challenges.40 Edu-
cators in this new normal can either 
continue as before or build roads for 
constant renewal. The most comfort-
able option would be to reinstate the 
same model and traditional ped-
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about planning and implementing 
strategies that will enable students to 
build these skills.  

Therefore, the traditional face-to-
face education model of meeting spe-
cific schedules and completing tasks 
can be adapted by implementing new 
modalities such as the semi-presential 
modality (partly virtual, partly in-per-
son), also known as hybrid modes of 
learning.38 However, it is important to 
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channels of working. If His people are 
watching the indications of His prov-
idence, and stand ready to co-operate 
with Him, they will see a great work 
accomplished.”44 When pointing to the 
Infinite Being, the Scriptures pre sent in 
the following words the source of such 
education: In Him “are hid den all the 
treasures of wisdom and knowledge” 
(Colossians 2:3); “he has counsel and 
understanding” (Job 12:13). 

Christ soon will come, and we will 
be able to learn eternally with the true 
Master in the Eternal School, where 
“every power will be developed, every 
capability increased. The grandest en-
terprises will be carried forward, the 
loftiest aspirations will be reached, the 
highest ambitions realized. And still 
there will arise new heights to sur-
mount, new wonders to admire, new 
truths to comprehend, fresh objects to 
call forth the powers of body and 
mind and soul.”45 Adventist education, 
at various academic levels, and 
through its educational projects, must 
promote this type of development. ✐ 
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agogies. However, considering the un-
certainties in the new normal,41 the 
best way forward is renewal, through 
a cycle of learning, unlearning, and 
relearning. Through lifelong learning, 
educators can develop a vision that 
will enable them to provide solutions 
to the new problems that will arise. 

In the end, it is up to each educator, 
using the tools available, to decide to 
constantly renew himself or herself, 
and play a relevant role in this pan-
demic and in the post-pandemic; it is 
also up to administrators to ensure that 
opportunities for renewal are available, 
and employing organizations to require 
continued professional growth. It is up 
to each one to take responsibility for 
improving his or her knowledge, skills, 
and competences. We need to learn to 
visualize and prioritize the opportuni-
ties above the difficulties, to prepare 
for and adapt to the changes resulting 
from and implemented by the new nor-
mal. The future belongs to those who 
are humble and willing to keep learn-
ing throughout life. And while we are 
in this world, we can move forward 
with the assurance that God is in con-
trol of history, and by His grace, we 
will be victorious because He tells us, 
“Fear not, for I am with you; be not 
dismayed, for I am your God. I will 
strengthen you, I will help you, I will 
uphold you with my righteous right 
hand” (Isaiah 41:10, ESV).42 

The future belongs to those who 
seek to be permanently renewed in a 
harmonious way in their spiritual, 
mental, physical, and emotional life 
because “True education means more 
than pursuing a certain course of 
study. It has to do with the whole per-
son, and with the whole period of ex-
istence possible to human beings.”43 

“A crisis is right upon us. We must 
now by the Holy Spirit’s power pro-
claim the great truths for these last 
days. . . . God is the great Master 
Worker, and by His providence, He 
prepares the way for His work to be 
accomplished. He provides opportuni-
ties, opens up lines of influence, and 
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